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he aim of road safety is to im-

prove the quality of life by at-
tempting to reduce the personal and
social consequences, costs and in-
cidence of road accidents.

However, although it is attractive
to hypothesise it is less easy to obtain
rigorous proof that the road accident
problem can be improved by road
safety education. For this approach
to have prospects of success it is
necessary to know what constitutes
safe behaviour and how it may best
be taught.

Several attempts have been made
to conceptualise what is meant by
road safety education, but all they
seem to prove is that ensuring safe
behaviour involves an extremely
complex process and the consider-
ation of numerous factors. They do
not clarify the content or methods
necessary to ensure safe behaviour or
the intermediate aims of road safety
education such as awareness-raising,.

Guideline
The box contains a recommendation
that appeared in a UNESCO report.
This seems to me to be a valuable
guideline (1),

PATSY HOLLINS

Road user educ-
ation is health

role play, discussions based on
stories or videos, and practical train-
ing in the playground. -

This learning must take placeatan
appropriate level compatible with
personal development. The problem
is in deciding what is appropriate to
different age groups and levels of de-
velopment.

The kind of framework within
which such decisions may be made is
outlined in much of the work on per-

Road safety education, therefore,

sonal, social and moral development.

must offer each child the opportunity
forlearningbasic concepts and safety
skills. Behaviour is the result of
knowledge and attitudes. A child's
positive attitude to safety derives
from its belief in the importance of
safety.

Such developmentis only possible
when that child is able to understand
how to make decisions about its own
or other people’s safety. [t also needs
to be provided with opportunities for
practising these skills in a safe envi-
ronment — these could include ques-
tionnaires about routes and road use,

For this purpose a table may prove
most useful in tracing the develop-
ment stages. The National Curricu-
lum key stages require yet more
precise attainment targets to be spe-
cified for each age group.

A practical model

In anattempt to fulfil this need T have
constructed a practical model which
could be used as a checklist for those
intending to teach road safety. The
model begins with the research ques-
tions:

education!

* What constitutes a safe adult road
user?

* How may these attributes be
developed in children?

In answer to the first question, an
adult road user should be able to:

1. Understand and assess the im-
plications of choosing a means of
transport including training require-
ments, legal documentation, finan-
cial commitment, and the relative
risk involved in the use of vehicles.
(Maths/PSHE}

2. Appreciate and conform to traf-
fic regulations as an integral part of
the historical development of a re-
liable and safe highway system.
(Geography /History /PSHE)

3. Understand the main causes of
road accidents and the problems of
road users, including the individ-
ual’s age and health, weather condi-
tions, ete. (Maths /Science /PSHE)

4. Deal with emergencies and call
for help at the scene of an accident.

5. Understand the effects of sub-

_stances such as alcohol and condi-

tions such as fatigue on the ability of
road users and how to avoid the
problem. (Biology/Science /PSHE})

6. Understand the development of
road sense and be able to assess the
road safety needs of other road users.
(PSHE)
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