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The showing of
videos, followed
by general talks,
did not appear to
be taken seriously
by the children.

The overall aim of the Safety for Life project is to form part of a
comprehensive and broad-based safety curriculum.

Tony Pye

Safe as houses? A sniff of
danger for 3,000 primary

pupils

arly in 1994, 750 children from 22 primary

schools in Calderdale took part in a Safety
for Life programme organised jointly by
Calderdale Healthcare and West Yorkshire
Police. Written evaluation by both teachers and
pupils testify to its success in raising safety
issues, clarifying what the children themselves
should do in an emergency, and promoting
‘safety’ as an effective topic within the
curticulum.

The emphasis is on the word ‘effective’. Ac-
cidents are by far the largest cause of death and
injury amongst primary schoolchildren, it is es-
timated that nationally around 10,000 annually
are left with Iong-term consequences to their
health as a result of accidents. It is clear that
schools do take safety education very seriously
indeed, but it is essential that a comprehensive
overall plan, which allows for the growth of
ideas, concepts and skills across the age groups,
is adopted.

Active safety

‘Being safe’ as a concept must mean more
than just avoiding accidents. Children need to
take an active role in keeping themselves safe.
They need to develop the personal skills of judg-
ment, decision-making and assessing risks, and
to have the self-esteem and confidence to apply
them. Schools have an important part to play in
developing these skills and in encouraging parct-

nerships with parents, the wider community,
and pupils themselves.

Refining the means to this end has taken
several years, and the programme is still being
evaluated. It began in 1989-90, when Crime
Concern researched youth crime prevention in-
itiatives from across the UK and published
Youth Crime Prevention: A Handbook of Good
Practice. One of the case studies led to the
development of ‘Crucial Crew’ schemes
throughout the country.

Ineffective?

These were based on the belief that tradi-
ticnal crime prevention lacked effectiveness,
and that the showing of videos such as Never Go
With Strangers, followed by general talks on
crime prevention, did not appear to be taken
seriously by the children.

‘Crucial Crew’ came up with the idea of
letting the children experience and participate in
arange of realistic situations which were poten-
tially life-threatening or criminal, and could be
prevented.

In Calderdale, it was initiated by West York-
shire Police, who approached the Education De-
partment., The project involved a number of
other agencies too (the fire and ambulance ser-
vices, British Rail, and the electricity and gas
companies). At that time I was the Advisory
Teacher for Health Education.
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If the work was to
be effective with
the children, it
had to involve the
schools and be
built into the
curriculum.

In the past, many
assumptions
regarding
children’s
perceptions and
needs have been
made without
checking out their
‘starting-point.

However, even this scheme, whilst well
thought out, did not go far enough in terms of the
effectiveness of the children’s learning out-
comes. It was felt that much more work had to
go on in the curriculum if children were going to
learn and understand the concepts involved. A
visit to a site that staged a range of scenarios,
whilst enjoyable and no doubt memorable, could
only be seen as a ‘one-off’. Any input to the
curriculum had to address the children’s atti-
tudes angd develop skills in dealing with situ-
ations. This meant a longer programme over a
period of time when teachers were able to dis-
cuss with children the issuesraised and how they
perceived situations.

An important aspect, which is not always
considered, was to start with the schools and
keep them involved right from the beginning, It
would have been very easy for us, as organisers,
10 assume what children and schools needed. In
the past, many assumptions regarding children’s
perceptions and needs have been made without
checking out their starting-point. In this case, the
same principle also applied to the staff and
schools involved. If the work was to be effective
with the children concerned, it had toinvolve the
schools and be built into the curriculum.

Areas of concern

As aresult, asmall group of Headteachers had
ameeting with the Crime Prevention Officer and
myself to discuss the project. They all welcomed
the long-term thinking of integrating the project
within the curriculum, and identified several
areas of concern which were affecting their
schools and communities, These focused on:

e Theft
¢ Vandalism
¢ Fire
+ Playing on roofs
¢ Playing near railways
¢ Water safety

Regarding timing, the Heads felt that the early
part of the spring term would be the most appro-
priate, and they agreed to in-service training for
the staff involved, and to making time available
for planning. Year 5 was feit to be the most
important group, since follow-up work could
continue into the final year before secondary
school. Also, it was felt that 10- and 11-year-olds
are easily able to link behaviour with keeping
safe. They are aware of personal skills such as

~ eonduc

" Heaith Proriiotion co-ordinatedthe ..
programrne and trained the teachers, ..

looking ahead, knowing rules and being aware
of other people, as well as using support from
friends and the effect of peer pressure. It is
therefore important that safety education for this
age-group focuses on growing up and assuming
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An example of one of
the five action scenarios
in which the children
were involved.

The children
learned that
emergency calls
can be made from
a pay-card kiosk
without a card.
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responsibility for one’s own actions and beha-
viour,

Exploring attitudes and discussing feelings
around such issues as being in charge, using
judgment, making rules and assessing risk are as
important as the practical safety skills of how to
react in an emergency and leaming how to
handle potentially dangerous things safely.

Triggers and scenarios

Eight schools were involved it the first pilot,
There would be two strands to the input. First,
the police and the fire service would visit each
of the schools, and act as a trigger for the class-
room work. Once all the schools had been
visited, the children would be taken to a central
site at Bermerside, where they would take part
in a a set of five scenarios, in groups of five or
six pupils at a time:
¢ A road accident
¢ A bedroom fire
* A gas leakage at home
¢ Prevention of accidents on the railway
+ Dangers associated with electricity

Each of these scenarios had a telephone avail-
able for use by the children, which was con-
nected to a central control staffed by three 999
emergency service operators. The children were
unaware of their presence, and this contributed
to the authenticity when they dialled 999! Each
call was amplified, so that the other children
could listen in to the conversation. The staff that
were responsible for the scenario could then
advise on the cotrect procedure when making an

emergency call to the various services.

The children were transported to the site by
the Yorkshire Rider bus company free of
charge. This gave the Yorkshire Rider staff an
opportunity to talk to them about the problem of
vandalism on buses.

The children wrote and drew about their ex-
periences. Judging from their reponse, the visits
by the police and fire services to their school,
and their trip to Bermerside, left 2 marked im-
pression on them, They had to recall some of the
information, and apply it to the situations in
which they were involved: this proved particu-
larly useful in the fire scenario, where they had
to describe and act out what they would do if
they were trapped in their bedrooms.

Buttons

Inadvertently the fire service had provided a
dial telephone rather than the push-button type,
and many children asked where the buttons
were! They also learned a fact that some of them
hadnotrealised, which was thatemergency calls
can be made from a pay-card kiosk even without
a card.

The whole process was reviewed by analys-
ing questionnaires filled in by the staff, who also
took part in a meeting to discuss the project and
consider issues that had arisen and how the
scheme might be improved. A part of one of
these evaluations is shown on the next page. The
request for some elementary first aid to be in-
cluded within the course was also made by other
teachers.

Many children also wrote to the various ser-
vices, thanking them for the time and effort they
had put in, and emphasising how much they had
enjoyed the work,

This pilot scheme, involving eight schools,
took place in January-February 1993. In Fe-
bruary-March 1994 it was repeated with 22
schoois, after a twilight session for staff to dis-
cuss the curriculum planning, preparation and
content. The events for each school’s visit are
shown in the box on the opposite page.

Each of the first five scenarios in the box was
planned to last for fifteen minutes, including a
few minutes at the end for questions. The groups
then re-formed at the end for the trucks and child
safety presentation (item 7 in the box).

Handbook

Before the second phase of the project, in
early 1994, a substantial handbook had been
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Tony Pye may be prepared. This contains worksheets on road ac- Calderdale is being invited to participate in a
contacted at Health cidents, dialling an ambulance, gas leaks, home 3-year rolling programme, involving 11 agen-
Promotion, Calderdale fires and hazards in and around the home, and cies and about 30 schools in each year, a total of
Healthcare NHS Trust, includes the following summary of what the about 3,000 children. This means, unfortunate-
47 Crown Street, project is about: ly, that some pupils will not experience the
Halifax, West Yorkshire The project aims o provide the children with project until 1997, but the fact that so many
HX1 1JB a stimulating ‘hands-on’ experience, through organisations are prepared to commit them-
(0422 366733). which they will develop an appreciation of the selves to this long-term venture is a reflection of

concept of safety. This experience will, it is
hoped, be enjoyable for all concerned, whilst
keeping in mind the tragedies which all 100 often
befall our children.

The overall aim of the project is to form part
of a comprehensive and broad-based safety cur-
riculum. The day’s events are intended to rein-
force previous input andprovide astarting-point
for new topics that will focus on attitudes and
personal skills as well as practical ones.

At the time of writing, plans are going ahead
for the 1995 ‘season’. Every primary school in

Part of a class teacher’s
evaluation sheet.

Follow up work in school

How did you follow up the work after the schoel visits?
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The Site visit
What did you think of the visit?

Excellent

What aspect of the visit did you feel was most useful?
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Least useful?

tmat did you think of the organisatieon?
Very good

Which set did the children enjoy most?

The accident

How would youw change the wvisit if it were to be repeated?
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the success of the first phases of the scheme. I
am also certain that the publicity and ‘grape-
vine’ will promote a review of the safety educa-
tion programme in many other schools. I should
be delighted to hear from any other colleagues
that have developed, or are thinking of embark-
ing on, similar strategies.

‘Safety’ as a curriculum topic

John Balding writes:
Safety in its many forms has always been high
on the list of priorities for parents, school staff,
and the pupils themselves. For example, results
for the nationwide primary health topics survey
involving over 28,000 individuals, based on our
Just A Tick questionnaire and published in 1989,
showed ‘safety in traffic’ coming first in its
group of 22 topics for all parents, teachers and
health care professionals surveyed.

The table presents these results inmore detail
for years 3-6.

The report, Health Education Priorities for
the Primary School Curriculum, and its com-
panion volume, Parents and Health Education,
can be purchased from the Unit for £5.00 each.



